We take on the challenge posed by Horton & Kraftl (2006b, p. 71) that research be 'slowed down' through methodological and theoretical routes to acknowledge seemingly trivial details in children's lives. Based on an ethnographic study in an Australian preschool focusing on children's place-making in a globalizing world, this paper discusses one event in the home corner to exemplify what we understand as and how we enact methodological slowness. The event is revisited by recognising the role of the unexpected, the troubling and paying attention to data that overspills the research engagement in conducting 'ideally preset qualitative research'. Research engagements not only reflect but also produce children's lives. Researching 'the global' is 'doing the global' as the frames, practices and traditions of research itself are part and parcel of the so-called answers we produce. As result, a more nuanced and complex understanding of how 'the global' is made and circulated by children surfaces.
life, and uses an event in the home corner 1 of an Australian preschool 2 to exemplify how I attempted to do that. I follow in my work Horton and Kraftl (2006b, p. 70 following Massey) ' and Mike Michael (2012, 528) terms 'overspills'. While I address some methodological issues that concern how this kind of slow research might be done, I also re-present the event by applying a different frame so as to provide a complex and layered understanding of how children's placemaking in a globalizing world perhaps could be better approximated.
Place Making in the Home Corner: First Approximation
The research concerned is about children's place-making in a globalizing world. It aims to demonstrate that even though children's lives are dominantly studied at the smaller scales, their everyday life is shaped by processes that happen at larger scales 5 1 A home corner is an area separated usually in any preschool to play with miniature home equipment and enact stories of family life.
2 In New South Wales, Australia, preschools are state or community provisioned and operate during the same hours as schools, from 9am-3pm. Dominantly 4 but also 3 years old children are enrolled for a couple of days during the week. They teach the national early learning curriculum and are nationally regulated. Preschools are generally small, including a few teaching rooms with about 20-25 children in each who are taught and cared for by two educators (one educator is either a 4 year university trained teacher or 3 year diploma trained educator which is gained at a technical and further education institution and another educator who has 6 months long certificate of child care).
3 For example, the special issue edited by Horton, Kraftl, & Tucker [2008] ; children being caught up in research by Pyer [2008] ; rhythmanalysis of school journeys by Kullman & Palludan, [2011] ; about the banality of everyday by Rautio [2013] ; emotional events that 'haunt' and return in research by Hadfield-Hill & Horton [2014] ; and openness, messiness and ongoingness by Pyyry [2015] to list but a few who engaged with the challenge in this journal. 4 The 'I' engaged in the actual research per se is the first author. However, this paper is a result of collaboration between both authors: of reconfiguring, retheorising and re-analysing in retrospect the events the first author and her research participants had gone through. (Ansell 2009 The above is an example of how frames, practices and traditions of research themselves are part and parcel of the so-called answers we produce to the questions (1991) approach who proposed a relational view of space where space is bound into local and global networks that act to configure particular local places. (Massey 1991, 29) . 6 Children's names are real names and they and their families have chosen to use those in publications.
we researchers ask ourselves (Michael 2012 (Brinkmann 2014, 722) . What had initially felt like a successful field event in my research, a few hours later turned into disquieting oversights on my part: I silenced children, those whom seemed to me inapt during the event. This event, producing data this way and the data I have produced, grabbed and fascinated me, and the strong emotions evoked triggered me to answer the question:
'What was I busy doing' as research? (Michael 2012) . This kind of intensity that emanates from data is termed by Maggie MacLure (2013) as 'glow' or 'wonder of data', where data seems to reach out to grasp the researcher and form a data-andresearcher relation.
Following Law & Mol's (2002) expression, the home corner event initially fell neatly within the argumentative logic of my research plan and questions projected (to find answers for). Or rather, as Michael (2012, 529) explains, I sanitized the event, I
"cleaned up so that the existing methodological, conceptual, and institutional frames of the engagement event remain unchallenged". It seemed other details did not matter. Horton and Kraftl (2006b, 72) in unison add: "ironically, our research efforts focus only on those bits that seem worth the effort, that have an a priori point; that facilitate grand theories, 'useful' explanations, or poignant political polemic". As a result, "many aspects of our lives too often go unrecorded, disregarded and uncared for" (Horton and Kraftl 2006b, 71 According to this frame, Iolanda and Kaden were irritants, haunting the frame, "a rumbling of the repressed, so to speak" (Michael 2012, 534) . The emotions that this event in the home-corner provoked made me question my own empirical, analytical and political presumptions, the very framing of my research. 
Inclusions
The notion of 'overspill' by Mike Michael (2012, 528) became crucial in reconsidering the home corner event and will remain as the conceptual tool of this paper. Michael describes 'overspills' as that which does not fit the intended or possible framing of the research: "engagement events-whether interviews, installations, or participatory encounters-can entail a range of happenings which, in one way or another, 'overspill' the empirical, analytic, or political framing of those engagement events" (Michael 2012, 528) . As many have insisted before and after him (for example Law & Mol, 2002) there is a need to question the frames that sanitize the research process by 'cleaning up' the engagements portrayed (Michael 2012, 529) . So the task becomes one of how to catch overspills, which overspills to go after and what to do with them?
I used overspills in two ways. Firstly, rather than neatly discard, I reinserted the overspills into my 'data' -the interruptions, complexities, irrelevant remarks, postures and gestures as part of the studied phenomenon -children's place-making in a globalizing world. However, doing so made the event strange, it did not make sense.
As Brinkman (2014) explains, there is 'data' that make the researcher stumble, become unbalanced due to a break-down in understanding. I made myself stay in this uncomfortable space and sustained searching and thinking in hope that it might lead me to make new sense. Brinkmann (2014) terms this 'abduction', when the data abducts the researcher in a continuous sense-making process. Second, the overspill helped me recognize that the frame I have been using was limiting. The frame made me to smoothly discard children and entities. Therefore, I used overspills as indicators of the frame to which they do not fit within: of how knowledge is meant to be produced, of how research is meant to be carried out, including my existing methodological and conceptual frames of the research (Michael 2012) .
Framing the research engagement
At the start of my research and during the time this event occurred in the home corner, I understood the globalizing world, of which this pre-school is a part of, as cultural flows; mobilities of people, objects and ideas; and 'soft' and 'hard' forms of power ('hard' forms such as legislations, market mechanisms) that reconstitute how people make their place, view the world, the self and Other (Delanty 2006) . To understand the ways in which children's spheres of experience in the preschool are determined by global dynamics, events that effect the world, such as financial crisis or global terrorism, I specifically focused on "global promotions, values, networks, global longings, trademarks, symbols, which spread in the most diverse ways" (Beck and Beck-Gernsheim 2002, 25) . I entered the preschool with the aim to 'collect' stories of children's place-making in this globalising world so to prove that they also partake in larger processes of globalisation. I set the study against others who explore children's everyday life within the institutions they dwell in (such as family, preschool, school) without considering larger processes that shape those very institutions and children's everyday lives within them. These stories would have served to argue against research methodologies that posit children's actions on a small or local scale (Ansell, 2009) and as less important members of and participants in society.
I employed a particular ethics of engagement with children that is based on the I went on to identify aspects of children's place-making in 'the empirical world', only to discover that I 'found' nothing new. As Brinkmann (2014, 722) duly notes: an expression or way of thinking about 'the empirical world' is troubling: "for who has ever visited the unempirical world?" Drawing on Dewey's words he argues that "data are always produced, constructed, mediated by human activities" or 'taken' from the original subject matter under study, discriminated for the purpose to know. In this way data is 'sense data' that helps to define or give evidence to the originally framed problem and provides ideas for resolution. If we have it that there is no "data" to be "collected", from "out there" rather it is created (a 'creata'), as the currently growing approach of post-qualitative inquiry also has it (e.g., St. Pierre 2013, Koro-Ljungberg & MacLure 2013), then there is no 'researcher' as a separate agent either who objectively perceives and records reality. And so the researcher has to be a dynamic agential part of the research assemblage rather than only a removed observer or influence.
In sum, my research frame was created by at least four distinct assumptions: first, I
had a concept of the 'global' that made me 'sense' data in a way that identified symbols, signs, ideas, objects, people that were on the move as part of the global. I 
Re-framing the event
To begin to reframe the event in the home corner I narrate or story the event anew. In this narration, the past of the home corner event together with the emotions it evoked, the researcher, and the analytical encounter with the 'material' become mixed (Revsbaek & Tanggaard 2015) . In other words, I work with and rework 'data', method, representation and the becoming of the researcher further in the spirit of that departs from standard social scientific representational method. Aitken (2014, 21) uses poetry in his ethnographic study to "provide a parsimonious rendering of emotions that exceeds the text" by pushing the words to "reveal the emotional power of a conversation" to get to the "embodied power that resides in people and places". It is an attempt to represent the non-representable of a story, in my story especially focusing on my own and others' emotions and embodied power.
Lucas felt like a treasure. The relations are identified with a sociomaterial sensitivity (see more in Fenwick, Doyle, Michael & Scoles 2015) and exemplified for instance in how Aitken and colleagues describe children constructing imaginaries about their world "as the product of interrelations constituted through spatial interactions, from the immensity of the global to the intimacy of the embodied" (Aitken, Lund & Kjørholt, 2007, 13) .
These imaginaries are embodied material and discursive practices with objects and people. The reframed representation thus includes also those participants in children's everyday lives -relations, spaces, people and objects -that seemed to be spilling over the engagement and what was considered to be 'local' (so out of the frame of the original 'data'). When focusing on children's life in preschool for instance, their homes, policies, the newest Disney movie, appliances with trademarks or the recent influenza outbreak might seem spatially or contextually off but nevertheless play a part in children's life in the preschool. As children make their places in the preschool through their embodied material practices, they take up, make use of, and are being used by institutional and wider frames of these engagements -research included.
Home-education-care-homecorner
'Home', 'parents', 'offspring', a 'guest' or the 'family dog', their relations and material arrangements endow the home corner with meaning and make up the place.
While the home corner is one of educational areas, as Taylor and Richardson (2005) explain: "by its own orthodoxy, home corner's stylised facade presents a classic vision of domestic utopia". The table with the lace tablecloth, chairs organised orderly around the round table, the miniature furniture surrounding, plastic and wooden food items, equipment and kitchen tools all mimic the home. "The familial play that occurs within the confines of home corner is assumed to be normal and natural, timeless and universal" (Taylor and Richardson, 2005) . It is intimate and connects the space of the home corner with the home. In retrospect, framing my interactions with Lucas as 'an interview' and locating it in the home corner made little sense and so caused a wave of overspills. A home corner is just that to any participating human: a social, relaxed space where many things happen simultaneously. The materials available and the expected ways of behaving in a home corner supported what Kaden and Iolanda did:
they were at home. It was me and Lucas actually, who spilled over the home corner.
The preschool is dominantly and historically understood in Australia as a place of education (learning) and care (Wong & Press 2013 , Wong & Press 2013 . The home corner is one of the established and well-defined areas for learning and care, others being a space for circle time, block corner, explorations area, reading corner, outside places and so on (Australian Children's Education and Care Quality Authority 2011).
Policies and discourses of children's education and care might seem irrelevant to children's place-making practices. They are, however, firmly in place and reflected in the ways in which children actively settle to be cared for 8 . The educators become sources of care for the children who expertly play their part as those to be cared for, listened to, being educated. Anyone who has tried to change an adult-led routine to a more child-initiated one in a preschool setting has felt this: children insist that the old roles are maintained. Iolanda's question "Would you like some tea?" was really no question: a "No" from me would have been ignored because I was to care for her and thus participate in what was a perfectly appropriate home corner practice. Kaden's insistence on doing the same that Lucas was doing for me -drawings -was a further reflection of how education and care were meant to be performed by a child. And so, again, what seemed to be spilling over were in fact relevant elements of the research.
Research-ethics-homecorner
The research engagement happened in the home corner, a place for 'free play'.
Research agenda set by the researcher and children's free play were in contestation but also worked in tandem affording children to take more powerful positionings as 'free players' and as 'researched with rights'. Given all of this I was nevertheless adamant that Kaden was a distraction when he claimed to be doing research as well. I even tried to call his bluff.
'What are you doing?' -Kaden asked me. 'I am doing research' -I answered. 'Me too' -came the quick reply from Kaden. 'Do you know what research is, Kaden?' -I asked. 'I know and I am not telling you' -he replied.
Later Hungarian. Together, we were 'doing the global' in the home corner, in a similar way as Rose (1997, 316) explains that "researching gender is like 'doing gender'". Thus, through our engagement with objects and ideas, researching 'the global' meant 'doing the global'. There is no prior reality to gain access to in children's views that might match any pre-defined notion of 'the global'. Rather, and to use Tsing's (2000) concept, we 'conjured' up and circulated 'the global' in our research engagement, since 'the global' "must be brought into being: proposed, practiced, and evaded as well as taken for granted" (Tsing 2000, 120) . There is nothing that is given or ontological in 'the global'. And so, the overspills caused by Kaden and Iolanda, became seen as not distractions but integral parts of how 'the global' is made and circulated by children.
An argument for slowing down research
This paper contributes to arguments about broadening of what we include in the studies of children's everyday lives by slowing down research. But it also adds to considerations about the affective ways in which we produce and perform knowing, and that knowledge in research always includes the embodied, thinking and feeling humans (Thrift 2004, 61 (Michael 2012) .
Or as Brinkmann (2014, 724) clarifies, "The more one decides to 'collect data' in a methodological way or 'frame the data' within a preset theoretical framework", the less one can stumble upon objects, people and relations, and the more limited data remain both in its 'glow' and its potentiality to open up the researcher for continuous sense-making towards something new.
Against the practice of a linear research process and coding, Jackson & Mazzei (2012) suggest to connect data, theory, method, representation and the becoming of the researcher with the use of Deleuze and Guattari's notion of 'machine' and 'plug in'. They use 'plug in' as a process where they make and unmake things as they plugin "ideas, fragments, theory, selves and sensations" into "literary machines: interview data, tomes of theory, conventional qualitative research methods books that [they] … were working against …" (Jackson & Mazzei 2012, 1) . Through the connectivity between 'reading-the-data-while-thinking-the-theory', data (story) and theory reciprocally create one another, different analytical concepts become useful, questions sprout and something new emerges. Plugging in different theories and concepts, emotions and fragments of data might help to make the cogs of research to jam, the research machine to break down, and force the researcher to rethink how he or she operates this machine in unhelpful ways.
Ingold's (2011, 240) idea of 'intellectual craftsmanship' is highly useful in destroying traditional divisions between 'theory', 'method', the researcher and everyday life. In producing and analysing research materials the 'whole person' of the researcher participates, including her ideas, selves, theories, sensations and feelings that assembled as learnings from her past. The researcher is a participant in social life and acts as an "everyday life researcher, she writes from her own participating stance in the social world" for purposes of living (Brinkman 2012, 18 ) and these purposes also frame the research engagements -empirically, conceptually, analytically and politically. And perhaps when 'data glows' or 'wonder' emerges from 'data', it is not only a sign that a space has opened for something new to emerge, but also a time to engage with one's purposes of living that frames research.
For children's geographies or childhood studies, the insights of this paper does not only point toward a need to be sensitive to one's emotions as a researcher, but also toward a careful going over of the research events as not means to an end but an end in themselves: the ongoing 'doing' of whatever the researched phenomenon is.
Research events reflect and produce children's lives and the very phenomena we study. In this case 'the global' was produced at the research event and it was this production that I was a participant of, rather than extracting data from individual children. Slowing down research in order to catch and reconsider the overspills (Kaden's and Iolanda's actions, my feelings etc.) made me realize how 'the global' is in fact made and circulated by children: constantly, effortlessly and as a shared effort.
'The global' was not lodged in Lucas for an individual child is always "just" a participant in the shared and ongoing making of 'the global' by children and their social, material and affective surroundings. For Lucas' signs to be made into 'the global' the interest and actions of all involved were needed.
The place of research is as much a place as the places we intend to focus as objectives of our research. The place of research is made up of numerous stories in their simultaneity, multiplicity and fluidity. The place of research therefore is not static, it is thrown together from stories people bring with them and make, that bring and create relations in place (Massey 2005) . These ever changing stories and relations open the spaces of research for something new to emerge if we were prepared to slow down and experiment with stories (data) that glow.
